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CHAPTER I  
INTRODUCTION 
 
This chapter presents a brief description of whole content of the research. 
This section includes background of the study, statement of problem, aim of the 
study, scope of the study, significance of the study, and clarification of terms. 
 
1.1 Background of the Study 
In the age of technology and interconnectedness, one’s literacy skills are 
deemed as crucial. Numerous kinds of information becoming more accessible—
and it resulted in not only positive notions (e.g. more exposure on recent academic 
findings, etc.), but also on a negative note. One of the example is the increased 
spread of fake news (hoax). According to Kemenkominfo, there are 800 thousand 
fake news sites found in Indonesia (Pratama, 2016). Not only that, a survey done 
by Masyarakat Telematika Indonesia (2017) reveals that 44.3% of 1.116 
respondents receive fake news on every day basis. With that much amount of false 
information floating in the air, one’s literacy skills are indeed crucial—especially 
for students, who have the highest chance of being exposed to various outlets of 
information. A study done on students ranging from middle schoolers to college 
students in 2016 by Stanford University across 12 states in America discovered 
that students still have difficulties telling fact from fiction despite being titled 
technology savvy—they are unable to evaluate the credibility of the content they 
read. Similar research were done by University of British Columbia (2017) in 
Canada and National Literacy Trust (2018) in United Kingdom. Both reached the 
same conclusion: students showed concerning critical literacy ability to tackle 
fake news and must be well-equipped to face it (Douglas, 2017; Stecula, 2017).  
The research result is still deemed to be important for Indonesia although 
the studies were conducted in US and UK. Being ranked the 60th out of 61 
countries in terms of reading interest and literacy ability, the issue is as critical 
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One’s inability to critically consume news or any other reading materials is 
considered to be caused by low literacy skills (Kusuma, 2017). The lower literacy 
skills level, the higher chance for one to instantly believe in anything they read. 
This calls for activities that allows readers especially adolescents to learn how to 
consume news or any kind of reading in general. Among numerous teaching 
strategies that have been employed to strengthen students’ literacy skills, the use 
of Literature Circles in classrooms have been highly encouraged.  
Literature Circles, first introduced in 1994 by Harvey Daniels, is defined as 
an encouraging task focus-driven literary engagement form that involves students’ 
critical evaluation on their own reading. Literature Circles is famous for its 
adaptive nature and have developed many forms as they were employed by many 
teachers all around the globe, however they are essentially a small, temporary 
discussion groups composed of students who are reading the same story, poem, 
article, or book (Daniels, 2002). Though it may seem similar to other book group 
discussion, Literature Circles were different in a way that it assigned different role 
tasks to each member of the circle. 
Both fiction and non-fiction texts can be used in the implementation of 
Literature Circles despite the use of literary texts is more often accentuated. It is 
believed that literary texts carries such humanistic features that hold the capability 
to open the mind to different perspectives as well as generating emotions that 
could not be emitted from non-literary texts such as facts, statistics and history 
texts (Huck, 1986). 
The concept of group discussion embodied within Literature Circles have 
been discovered to also initiate a wide range of pedagogical benefits. Its nature 
and characteristics that highlights the power of group utilization and peer 
interactions constituted them to be considered a compelling Collaborative 
Learning Technique. Collaborative learning techniques according to Smith and 
MacGregor (1992) is a variety of learning activities combined together that 
promotes the use of small teams consisting students with different levels of 
competence to enhance their subject comprehension. To add on, Literature Circles 
also reported to allow the growth of learner’s autonomy. Such situation was 
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Following the interest towards this teaching reading instruction, further 
studies have also been conducted. Daniels (2002) revealed that through Literature 
Circles, students were positively involved in the literature discussion by engaging 
in the conversation, writing notes and journal entries, and thinking intensely about 
the books. Jacobs (2015) argues that Literature Circles hold the potential to 
increase motivation and engagement towards reading while contributes in creating 
a positive classroom community where students can learn from peers and 
strengthen their confidence as readers. This corresponds with Lin (2004)’s 
statement: “Literature Circles promote classroom climates that are cooperative, 
responsible, and enjoyable because students are given the responsibility for 
working with each other to make decisions in accordance with their needs and 
interests”. 
In EFL context, research on Literature Circles have also been concluded. 
Literature Circles implementation was seen to support the learning of English as 
foreign language which requires exquisite and prolonged effort (Bedel, 2016).  
While Moecharam and Sari (2014) further the research on Literature Circles by 
exploring the way Literature Circles advertises cultural awareness in EFL 
classrooms, the other research focused on students’ attitudes, engagement, and 
Literature Circles’ impact on students reading comprehension performance. 
Muniroh’s study in Irawati (2016) examined senior high school and English 
Department students’ attitude towards the implementation of Literature Circles. 
Rahayu (2015) conducted a case study on student’s reading engagement in 
Literature Circles. The study was conducted on twelve eight-graders in eleven 
meetings and the study showed that the students’ reading engagement can be seen 
through five aspects: (1) their active participation in reading using Literature 
Circles, (2) cognitive strategy that they used during reading, (3) conceptual 
knowledge that they obtained, (4) social interaction that they made in discussion, 
and (5) reading outcomes that they received. In relation to Reading 
Comprehension, Varita (2017) and Irawati (2016) investigated the influences 
Literature Circles have towards student’s reading comprehension. Both studies 
used experimental design as its methodology and aims to observe whether or not 
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the study on third grade senior high school students meanwhile Irawati focused 
more on English Department students. Despite the difference in participant of the 
study, the result of both studies have shown that students’ reading comprehension 
are improved using Literature Circles.  
Most of the research that have been previously discussed put the focus on 
Literature Circles and its significance to reading performance, possible cultural 
awareness value it carries. Considering the potential and many other positive 
aspects that Literature Circles acquire, the researcher is interested in examining 
Literature Circles in assisting students’ learning process as collaborative learning 
techniques. Through this study, the researcher wishes to further review Literature 
Circles practices by the agency of both collaborative learning and collaborative 
learning techniques while at the same time administer more insight towards the 
use of Literature Circles as collaborative learning techniques in Indonesian EFL 
context. 
 
1.2 Statement of Problem 
Based on the background of the study, the purpose of this study is intended 
to answer this question: 
How does Literature Circles function as a collaborative learning technique? 
 
1.3 Aims of the Study 
As have been previously stated in the statement of problem, this study aims 
to review the implementation of Literature Circles as a Collaborative Learning 
Techniques in one of Senior High School in Bandung. 
 
1.4 Scope of the Study 
Given the research questions and the aim of the study, this study focused on 
Literature Circles as a Collaborative Learning Techniques in senior high school 
students’ English learning process. Considering the curriculum and the text that 
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1.5 Significance of the Study 
There are two aspects regarded as the significance of this study; theoretical 
and practical. Theoretically, the significance of this study is not only to enrich 
theoretical resources in EFL students’ teaching reading strategy related studies but 
also to give more highlight to the existence of Literature Circles and Collaborative 
Learning Techniques. Practically, the findings can be employed by teachers in 
future instruction as an engaging reading classroom activities. 
 
1.6 Clarification of Terms 
The terms below will be frequently used in this study. Therefore, to avoid 
misconception and misunderstanding, below are the clarifications of terms used in 
the study: 
1. Literature Circles: Small, temporary groups of students who have chosen 
to read the same book and participate in discussions with one another 
(Daniels, 2002) 
2. Collaborative Learning Technique: a learning technique in which two or 
more people learn or attempt to learn something together. 
3. English as a Foreign Language (EFL): English as taught to people whose 
main language is not English and who live in a country where English is 
not the official or main language (Cambridge Dictionary). 
4. Teaching English as a Foreign Language: the teaching of English to 
people whose first language is not English, especially people from a 
country where English is not spoken. TEFL is an abbreviation for 'teaching 
English as a foreign language (Collins Dictionary). 
5. Narrative: a form of art; a text, a story, a poem, a film, a play, tales or 
anecdotes. In a broader meaning, a narrative is something people do on a 
daily basis by putting words together to form a story or a narrative 
discourse Abbott (2002). Narrative as a text genre was the primary source 
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6. Literary Text: a piece of written material, such as a book or poem, that has 
the. purpose of telling a story or entertaining, as in a fictional novel. Its 
primary function as a. text is usually aesthetic, but it may also contain 
political messages or beliefs.      
1.7 Organization of Paper 
The paper was delivered into five chapters. Each chapter has subtopics that 
elaborate issues. 
Chapter I is an introduction. It consists of background of the study, research 
questions, research aims, scope of study, significance of study, and 
clarification of terms. 
Chapter II focuses on the theories related to Literature Circles and 
collaborative learning techniques. 
Chapter III discusses research methodology. This chapter consists of 
participants and methods of selection, techniques of collecting data, research 
design, research procedure and data analysis. 
Chapter IV delivers the discussion and findings of data obtained. 
Chapter V presents the conclusions of the study and there are suggestions 
for teacher or the other researchers. 
 
1.8 Concluding Remark 
This chapter has discussed the background of the study, research question, 
research aims, scope of study, significance of study, clarifications of term as well 
as organization of paper.  The following chapter reviews the theoretical 
background that will be employed as the base to answer the research question 
